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Rolling Outcomes: 
Given today’s agenda… 

 

 

1  I would like more clarification about……  

2  Something new I hope to learn……... 

3  I would like to have a deeper understanding about………. 

4  I would like to feel ………. 

5  I want to experience…….. 

6  I am hoping to leave today with…….. 

 

 

 

 

 

 

 

Today’s essential question: 

What are the considerations for high school implementation of 

 PBIS in the classroom? 

 

 

 

 

 

 

 



 

PBIS in the Classroom:  PRACTICES 
Adapted from: 

Roundtable Practice Brief, Chicago Leadership Forum 2016.  

Supporting and Responding to Behavior, TA Document, 2015. 

CARS Classroom Manual, 2014. 

 

Critical Elements  
Positive Behavioral Interventions and Supports (PBIS) is a multi-tiered framework for supporting student 

behavior to improve educational outcomes for all students (Horner & Sugai, 2015). The PBIS framework 

organizes evidence-based practices within a continuum of support, which is typically operationalized with 

three tiers. Tier 1 of the PBIS framework focuses on supporting all students with high quality implementation 

of evidence-based prevention and intervention practices (e.g., explicitly teaching a small number of positively 

stated expectations, recognizing students for meeting or exceeding expectations). In schools that effectively 

implement PBIS, 80% or more of students will respond to Tier 1 supports without additional intervention. Tier 2 of 

the PBIS framework focuses on targeted interventions for students whose behaviors are not responsive to Tier 1 

supports. In schools that effectively implement PBIS, 10-15% of students may need Tier 2 level intervention in 

addition to Tier 1. For students whose behaviors do not respond to Tier 1 or Tier 2 targeted interventions, Tier 3 

interventions are put in place. Tier 3 interventions are intensive and individualized. In schools that effectively 

implement PBIS, approximately 5% of students may require Tier 3 level of intervention. 

 

 

 

 

 

The PBIS framework has significant implications for the classroom environment. PBIS in the classroom, or 

Positive Classroom Behavioral Supports (PCBS), refers to and proactive classroom management supports for all 

students. This includes effectively teaching an evidence-based core curriculum and establishing, teaching, and 

reinforcing positive behavioral expectations. To provide consistency for students across classrooms and 

contexts, PCBS is linked to the School-Wide framework (Simonsen & Freeman, 2015). When students do not 

respond to agreed upon classroom expectations, teachers respond to student behaviors in a way that 

maintains respect and a focus on instruction. In classrooms where PBIS is implemented effectively, the 

environment is predictable, consistent, and conducive to academic and behavioral success. The sections 

below describe critical elements of PBIS in the classroom including (1) core practices for implementation, (b) 

systems to support teachers with implementation, and (3) relevant outcomes. 

 

 

 

 

 

Practices 
The single best way to address challenging behaviors in the classroom is to take steps to make sure they never 

occur.  While there is no panacea for preventing challenging behaviors, there are several research-validated 

practices. To effectively and efficiently implement PBIS in the classroom, there are commonly agreed upon 

foundational, prevention and response practices that need to be put in place. These practices focus on 

establishing a safe and predictable classroom structure and positive teacher-student interactions 

Foundational Practices include:  Setting, Routines, Expectations 

Prevention Practices include:  Supervision, Opportunity, Acknowledgement, Prompts & Precorrections 

Response Practices include:  Error Correction, FAST Method, De-escalation Strategies 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 



 
 



Prevention Practice Jigsaw 

High School Examples/Non Examples 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2.1  

Supervision 

2.2  

Opportunity 
2.3  

Acknowledgment 

2.4  

Prompts & Precorrects 

 







 
 

 



 
 

 

Positive Student-Teacher Interaction 
 

Positive interactions between teachers and their students play an important role in determining 

student success. Research shows that increasing positive interactions (e.g., praise statements) and 

decreasing negative interactions improves the classroom climate as well as student academic and 

behavioral outcomes. In general, a positive relationship with teachers boosts student motivation and 

cooperation. Interacting with students in a positive way teaches students valuable interpersonal skills 

as well.  The ratio of positive to negative teacher statements to students should be 4:1. 

Increasing praise statements to acknowledge appropriate behaviors, using error correction 

procedures to address misbehavior, and practicing active supervision (e.g., circulating, scanning, 

encouraging) are strategies teachers can employ to improve student-teacher interactions.  

Providing choices can also help to improve relationships with students as it gives students a sense of 

control and may stop challenging behaviors.  In addition, giving students choices provides teachers 

with a chance to make a praise statement about the change in behavior. 

Teachers may initially report that increasing praise statements feels unnatural or contrived. Help 

teachers set personal goals to increase praise statements throughout the class period. Improving 

interactions with students will take time and practice! Increasing positivity will improve student 

behavior and may improve teacher outlook as well. 

 

Following are examples of the three types of feedback that can be given to students: 

 
Praise Statements 
Students with emotional and behavioral difficulties may not hear very many praise statements at 

home, at school, or in other settings.  Praise statements should be specific and genuine.  It is helpful 

to tie praise statements to behavioral expectations to increase the likelihood students will repeat the 

desired behavior. By focusing on what the students do correctly, students feel competent and 

confident about their ability to do what is expected. Using the student‘s name when making praise 

statements personalizes the message: “You did a great job participating in class today, Alex. Keep 

up the great work!” 

High school students with emotional and behavioral difficulties may feel uncomfortable receiving 

public praise. Be sensitive to student wishes. Consider delivering praise privately in a quiet tone or 

non-verbal praise such as smiles, nods, high-fives or other gestures. Furthermore, positive notes can 

be written on homework, tests, or on scrap paper and delivered privately. 

 Pithy statements such as ―Good work‖ are not sufficient. In addition, avoid ―back-handed praise‖ 

such as ―You didn‘t mess up as badly as you did yesterday.‖ Such comments may lessen desired 

outcomes. 

 

 

 

 

 



 

Corrective Statements 
The primary purpose of error correction is to assist the student in performing the correct response 

when a behavior is incorrect or unacceptable.  Error correction is not punishment. 

For high school students, it is important to provide corrective feedback privately and quietly to avoid 

embarrassing the student or triggering an escalated behavior to ―save face.‖ 

 

1. Using a neutral tone of voice and facial expression, 

inform the student his or her response was incorrect. 

“Please stop. Calling out in class is not 

acceptable.” 

“Hold on for one moment. That voice 

volume is too loud.” 

 

2. Tell the student what you want him or her to DO. If 

the error was an inappropriate behavior, is helpful to tie 

your feedback to a classroom expectation or routine. 

“Please remember to raise your hand to 

share your answer.” 

“Please use a quiet voice like mine so I 

can understand better what it is that 

you need.” 

 

3. Immediately reinforce the student for 

demonstrating the correct behavior.  This is very 

important! 

“Thank you for your quiet raised hand! 

What would you like to share with the 

class?” 

“Thank you for using a quieter tone. 

Now I can hear what you have to say.” 

 

Negative Statements 
Negative interactions with students can be extremely detrimental to student esteem and contribute 

to disengagement with school. 

1. 

When students engage in inappropriate 

behaviors to gain attention or escape a task, 

teachers may respond with negative feedback 

“You’re late”, “You’re not listening again” A 

direction to stop a behavior -- “I said stop 

that!”, “Quiet!” 

A derogatory comment-- “Only stupid people 

do that” 

In addition, teachers may provoke students with sarcasm during times when no misbehavior is 

occurring.  These negative interactions can escalate student behavior and create a coercive cycle. 

It is important for teachers to treat students with emotional and behavioral difficulties with dignity 

and respect at all times, even when student behavior is particularly challenging. 

 

 

 

 

 

 

 

 

 



Ways to Enhance Positive Student-Teacher Interactions 

Active Supervision 

Active supervision promotes the development of a positive classroom climate by proactively 

encouraging and maintaining student on-task behaviors. Active supervision of students is 

characterized by patterns of teacher movement and high rates of positive interactions with students, 

including praise statements and error correction. 

Circulating 

Circulation in the classroom provides teachers increased opportunities to praise students for on-

task behavior, error correction, and encouragement. Teachers should use proximity to check in 

with students during independent and group work. 

Scanning 

Frequent visual scanning of the classroom environment is a good way for teachers to observe student 

behavior related to expectations and routines. General statements of praise or error correction can 

be made: 

“I really like how everyone is on task right now. Great work!” “I 

see students working well in groups together. Excellent!” 

“I’d like all students to stop. Please remember the homework routine. Homework goes in the blue 

bin.” 

Encouraging 

Similar to praise statements, words of encouragement are important messages for students who 

have emotional and behavioral difficulties. Provide encouragement when students are struggling or 

have completed a task. Also encourage students to encourage each other!  Then be sure to 

provide students with the appropriate supports (e.g., accommodations) to increase success. 

Choices 

Providing choices can help redirect undesired behavior and create an opportunity for praise and/or 

encouragement. When students make a choice to follow expectations, remember to reinforce the 

appropriate behavior to increase the likelihood that students will repeat the desired behavior. 

“I see you have not started your math work. Would you like to use scrap paper or graph paper to 

help you figure the problems?” 

(Student makes choice and starts to work). 

“I’m glad to see you on-task now. Raise your hand if you get stuck, and I will be right over to help 

you.” 

 

 

 



 

Positive Student-Teacher Interactions Worksheet 
Use the following questions to guide your discussion with the teacher. Leave a copy with the teacher. 

 
A. Think about the students in your class who display challenging behaviors. Complete the chart to help 

you reframe negatives into positives. 
Student 

Initials 
Behavior Strategy Statement Examples 

    

    

    

    

    

    

    

    

 

C. What is your goal for increased positive statements to students? 

 

 

 

 

 

 

 

 

D. What strategy will you use to help you remember to increase positive statements to students? 

 

E. What date will you begin implementation of increased positive student-teacher interactions? 

 

 



 

DE-ESCALATION STRATEGIES 
 

 

De-escalation strategies help teachers to: 

  identify the stages of behavior escalation for both internalizing and externalizing 

student behaviors, and 

  implement techniques to reduce negative interactions with students who exhibit a 

variety of challenging behaviors 

Externalizing or Internalizing? 
Emotional and behavioral problems may be manifested as externalizing or internalizing. 

Externalizing behaviors, generally easily identified by teachers, are problematic student behaviors 

that are externally directed. Internalizing behaviors may be more difficult to recognize in students. 

As the name suggests, internalizing behaviors are inward patterns of negative thinking and 

behavior which may stem from depression and anxiety. 

INTERNALIZING EXTERNALIZING 
Withdrawn behavior 

Avoidance of peers and 

adults Refusal to speak 

Separation anxiety 

―Shutting down‖ and/or 

crying Hiding face, head 

down 

Anti-social behavior 

Verbal aggression 

Physical aggression 

Arguing and non-compliance 

ACROSS TYPES 

Substance misuse or abuse, anxiety disorders and depression, 

suicidal thoughts or attempts, dropout of school, poor post-school 

outcomes  

Student behaviors can also be characterized as distracting (e.g., calling out, tapping pencils, side-

talking with peers) and disruptive (e.g., arguing, non-compliance, cursing) to the instructional 

environment. 

 

Problem behavior often follows a fairly predictable pattern called the Acting Out Cycle. The 

teacher‘s response to student behavior at each stage of the Acting Out Cycle can prevent 

problem behaviors from occurring or reduce the intensity of the student‘s behavior. 

 
 

 

 

 

 

 

 

 

 

 



Teacher Responses to Escalated Student Behavior. The figures below illustrate 

the relationship of student agitation to teacher engagement (Walker & Walker, 1991). 

 

              

Ineffective Teacher Response 

 

The teacher responds to student disruption by 

engaging with the student (i.e., issuing 

command). When the student refuses to 

comply, the teacher continues to engage 

(e.g., reissuing a command, asking questions, 

arguing with the student) which may be 

perceived by the student as ―nagging.‖ Both 

student agitation and teacher engagement 

accelerate until the student behavior peaks 

and/or the teacher issues a consequence for 

the refusal to comply (e.g., directs student to 

leave). Patterns of interaction such as these 

interrupt instruction and may leave both 

teacher and student feeling frustrated and angry, damaging student- teacher 

relationships. 
 

Effective Teacher Response 

 

Student 

Agitation 

 

 

 

Student de-

escalates 

 

 

 

 

 

 

Teacher gives 

command. 

Student 

refuses. 

Teacher 

reissues 

command. 

Student 

refuses. 

 

 

 

 

 

 

Teacher 

disengages. 

 

 

 

Teacher provides 

de-escalation 

strategy (e.g., 

choices). 

                                                 
 

When the student refuses to comply with the teacher‘s initial and reissued commands to the 

disruptive behavior, the teacher disengages temporarily.  The strategic re-engagement by 

the teacher to offer a de-escalation strategy (e.g., choice, use of a calming strategy) results 

in decreased student agitation. This interaction pattern minimizes interruption and preserves 

valuable student-teacher rapport. Furthermore, teacher frustration may be red

Teacher issues 
consequence. 

Student behavior peaks 
Student 

Agitation 

Teacher gives 
command. 

Student refuses. 

Teacher reissues 
command. 

Student refuses. 

Student questions 
teacher and 
command. Teacher 
answers 

Teacher 

Engagement 
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The Acting Out Cycle 
Problem behavior often follows a fairly predictable pattern called the Acting Out Cycle. The teacher‘s response to student behavior at      

each stage of the Acting Out Cycle can prevent problem behaviors from occurring or reduce the intensity of the student‘s behavior. 

 

 

 

 

 

 

 

 

 

 

 

 

Step 

 

Phase 

Characteristics of Student Behavior Teacher 

Response INTERNALIZING EXTERNALIZING  

 

1 

 

Calm 
Cooperative, follows directions, able to 

receive corrections 

  Positively reinforce for following expectations and routines (e.g., 

praise) 

  Plan engaging instruction with multiple opportunities to respond 

 

 

2 

 

 

Trigger 

Student experiences an unresolved internal or 

external conflict: 

School-based triggers: Conflicts with teachers or 

peers, changes in routine, transitions, 

provocation from peers, academic pressure, 

continued errors, ineffective problem-solving, 

teacher corrections. 

 

 

NOTE: Student trigger(s) may not always be observable. The trigger(s) may 

have occurred in another class or outside of school. If you observe a 

trigger, then: 

 Other triggers: Conflicts at home, health 

problems, irregular sleeping patterns,   

substance use, gang activity. 

Problem-solve privately with student 

Engage student in lesson or activity 



 

 

 

 

 

 

3 

 

 

 

 

Agitation 

 

 

Withdraws emotionally 

and physically; stares 

off; makes limited eye 

contact; short 

responses; complains of 

stomach ache or 

headache; mopes 

 

 

 

Easily distracted; 

taps/drums hands or 

feet; hums, talks to 

peers 

Engage student in lesson or activity Maintain 

calmness, respect, and detachment 

Remind student of expectations; then disengage temporarily to allow 

student time to comply 

  Provide de-escalation strategy: Offer 

choice of activity, seating 

Prompt a short break 

Suggest relaxation activity (e.g., deep breaths) 

     Provide positive reinforcement (e.g., praise) when student is back on 

task 

 

 

4 

 

 

Acceleration 

Avoids eye contact; 

puts head down; does 

not respond to 

teacher prompts or 

questions or prompts 

Argues, questions; uses 

verbal abuse to 

intimidate; attempts to 

escape; may rip or 

throw objects 

Maintain calmness, respect, and detachment 

Provide short, clear direction; then disengage temporarily to allow 

student time to comply 

      Provide positive reinforcement (e.g., praise) when student is back on 

task OR 

      Follow hierarchy of response if student does not comply 

 

 

5 

 

 

Peak 

Shutting down; crying; 

curling up on the floor 

or in a corner; Does not 

respond to directions 

Out of control 

behavior; Physical 

abuse toward objects 

or people; Does not 

respond to directions 

Maintain safety of other students (e.g., room clear) 

Follow school procedures 

Call counselor or school mental health professional 

 

 

6 

 

De- 

escalation 

Will respond to concrete directions; 

Attempts to reconcile; withdraws; Denies 

serious behaviors; Blames others; Attempts 

to justify behavior; Complaints of body pain 

Complete paperwork required by school 

Allow student time to cool down 

 

7 

 

Recovery 

Engages in non-interactive activities, 

Reluctance to address the peak behaviors 

Prompt student to restore environment providing support if necessary 

De-brief incident with student and plan alternative student responses 

Return to original activity or next class 

Use high rates of reinforcement for appropriate behavior 



 

 

DE-ESCALATION WORKSHEET:  EXAMPLE 
Directions: 

Think about the behavior of the target student at each phase of the Acting Out Cycle. 

Fill in the behavior on the left side of the chart.  Then write in the teacher strategies that could 

be used during de-escalation. 

 

Student Behavior Teacher Strategies 
Calm Calm 

Likes to pass out lab books 

Eager to work with a partner 

Enjoys collecting materials at end of class 

Praise; Ask him to be part of the ―Lab Assistant 

Team‖ with rotating responsibilities among class; Pair 

him with peer; Teach him classroom expectations 

and how to ask for help 

Triggers Triggers 

Making errors on lab worksheets 

Running late from previous class (gym) 

Days when there is no lab 

When homework is assigned 

For errors, pull him aside, show him items that need 

correction and give him chance to fix for half 

credit; 

Running late from gym class- have an Entering 

Class and Agenda routine so he knows where his 

materials are and what we are doing; 

No lab days/homework- Post a calendar of lab 

days & homework; Allow him to get a head start on 

homework in class in case he has questions. 

Agitation Agitation 

Taps fingers, eyes dart around room; 

Heavy breathing; provokes peers 

Prompt him to ask for help if he needs it; 

Remind him of task expectations 

Acceleration Acceleration 

Argues, refuses to follow directions, complains 

about assignments, rips up materials, 

Provide choice to work independently at round 

table or to work with paraprofessional; Privately 

prompt him to problem solve outside the room 

Peak Peak 

Kicks garbage can, storms out of classroom 

Uses obscenities toward teacher and peers. 

Pushes materials off desk with his arm 

Establish room clear procedures and teach 

the class; Inform all students the negative 

consequences to breaking materials; 

De-escalation De-escalation 

Refuses to accept responsibility for his actions Use problem-solving sheet to de-brief; focus on 

using self-management strategies before exploding 

Recovery Recovery 

Eager to move on to business-as-usual 

Friendly, tries to do favors for teacher 

Help him get back into routine by having him work 

on an easy task by himself for 15 minutes; remind 

him that he can make positive progress if he learns 

to communicate his feelings before exploding. 

Adapted from Walker, Colvin, & Ramsey, 1995. 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

PBIS in the Classroom – SYSTEMS 
Adapted from Roundtable Practice Brief, Chicago Leadership Forum 2016 and Supporting and Systems to Support  Teacher Implementation of 

Classroom PBIS, National PBIS TAC Brief, 2017. 

 
What practices do you want to implement? 

Where are the practices implemented? 

Who are your implementation supporters? 

How will you support implementation? 

 

 

Systems to support teacher implementation 
Support for teachers’ implementing PBIS in the classroom is typically provided in collaboration with a 

PBIS coach or another staff member with expertise in PBIS implementation. Processes for supporting 

teachers’ implementation of PBIS in the classroom often include: 

(1) assessment of current practices and routines,  

(2) feedback and consultation,  

(3) professional development/training in implementation of new strategies or 

adjustment to existing practices,  

(4) action planning,  

(5) and measurement of the fidelity and outcomes of PCBS implementation. 

 

Explicit professional development 

To develop systems to support implementation of PCBS, schools and districts must ensure PCBS is a 

priority, provide dedicated district and school resources, and consider alignment and integration of 

PCBS with other district-wide priorities and initiatives. To start, professional development must include 

explicit instruction (e.g., model, lead, and test) of practices. To support professional development, 

teachers need application and practice opportunities, with consistent support that is readily 

available upon request. 

Coaching and performance feedback 

Coaching and performance feedback that prompt teachers to use targeted strategies and provide 

data-based feedback are essential to support teacher implementation of PCBS. A building or 

behavior coach, mentor, or peer can provide support (e.g., coaching and performance feedback) 

for implementation of PCBS. A systematic coaching approach applies the three-tiered logic for 

capacity building of PCBS. The PCBS coaching approach ranges from Tier One supports, such as 

common professional development, self-assessments etc., to Tier Two supports such as professional 

learning communities, to individualized Tier Three supports such as coaching with performance 

feedback. Additionally, teachers, coaches, or “data collection buddies” will use self-assessments, 

classroom observations, or both to evaluate current teacher performance, and to identify teachers 

in needs of further support and evaluate teacher progress. 

 

 

 

 

 

 

 

 



 

 

 

 

 


